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FP 5 – Thematic Network 

“Towards the European Society” 

Challenges for Education and Training Policies and Research 
arising from the European Integration and Enlargement

Lifelong Learning,  Employability and Organised Interests
Eighth Workshop, Oslo, 19 - 20 June 2003

Call for Papers


1. Background information on Eurone&t

The thematic network ‘Towards the European Society’: Challenges for Education and Training Policies and Research arising from the European Integration and Enlargement (EURONE&T) is financed under the 5th Framework research programme of the European Commission.

Domain 1 of the network entitled ‘Modus Vivendi’ focuses its work on Learning related policies in member states/ regions between internationalised challenges and national systems (traditions, cultures, values and policies).
 The domain works on the basis of the Framework Paper (see Annex 1) which defines the main research questions and themes for transnational essays. It is collecting information and analyses research and policy documents on Learning Related Policies (LRPs)
 from all related policy levels within member states and regions. The essays should be focusing on a clear set of research questions around a number of Key Issues, as they were identified by literature research and elaborated by the domain members. Furthermore they should deal with the main research questions and cross-cutting themes identified in the project framework paper from a comparative perspective. 

2. Overall Framework and Terms of References







(1) 
(2) 








· 
· 
· 
· 
· 
· 
· 
· 
· 
· 
· 

· 
· 
· 
During 19 - 20 June 2003 “EURONE&T” will hold its eight workshop in Oslo. With respect to the overall tasks and aims of the thematic network the upcoming workshop will mainly focus on
Lifelong Learning,  Employability and Organised Interests -

The Role of Social Partners in Shaping Lifelong Learning

We would like to invite researchers (partners of this thematic network or other colleagues) to contribute to the workshop in form of a presentation and a written paper at the Oslo workshop. In accordance with the general work programme, you will find a “List of working titles for papers”. Each is followed by a short outline of questions that we consider crucial in the respective context, but these are of course open for discussion, extension, and reformulation by the proponents. It is expected that paper go beyond a national view of matters, and address mainly trans-national research questions.
If you would like to contribute to one of the following outlined topics, please send your proposal (short exposé or abstract, clearing stating the theme and paper in question) by 20 March 2003 to both of the following addresses: 

Baumgartl@navreme.net and Odd.Bjorn.Ure@fafo.no.
2. Key issues and tentative working titles for papers
Most policy documents on lifelong learning, learning-related policies, and the Learning Society stem from the desks of the European Commission. The degree of political, economic, and social integration will influence the course and speed of integration of LRPs at all levels. In contrast, educational traditions in all member states will continue to have their specific shape, and will resist EU integration, and integration of learning patterns, institutions, and regulations. The bridges or cleavages between the actions of different actors will result in expected and unexpected results, which create a new reality. 

However, the Commission and the EU have limited competences in education and training. On large scale, and apart from EU programmes, LRPs can be only put into practice through measures undertaken and financed by the Member States. Is there really a general “crisis of education” (Estrella Pavo, 2002)? It is thus of primordial importance to see how Member States place themselves vis-à-vis the policy proposals coming from Brussels, and how their own policy objectives support or contradict the former. The domain thus needs to prepare an analysis of documents and research on national policies and measures, if any, which aim at implementing Commission or national policies. 

In addition, developments in other, closely related policy fields (e.g. science and technology policy) will be analysed so as to draw conclusions, which may apply for or influence learning related policies.

Research questions on the policies (and reactions to EU policies) at national level under this section are linked to two major themes, i.e. the policy of lifelong learning and its implementation, and the Lisbon process.


1st PAPER:
Living up to Lisbon and the Europe of Knowledge: 
Policies and strategies for LLL in, and the reaction of, Member States
On large scale, and apart from EU programmes, LRPs can be only put into practice through measures undertaken and financed by the Member States. It is thus of primordial importance to see how Member States place themselves vis-à-vis the policy proposals coming from Brussels, and how their own policy objectives support or contradict the former. The domain thus needs to prepare an analysis of documents and research on national policies and measures, if any, which aim at implementing Commission or national policies. In addition, developments in other, closely related policy fields (e.g. science and technology policy) will be analysed so as to draw conclusions, which may apply for or influence learning related policies. Research questions on the policies (and reactions to EU policies) at national level under this section are linked to two major themes, i.e. the policy of lifelong learning and its implementation, and the Lisbon process.

Initial research questions
How do Member States approach EU integration aspects as far as VET is concerned methodologically in order to identify the skills, requirements which contribute to a "European" and transnational culture? How do Member Sates investigate these key competencies and arrive at a common understanding across the (national) belonging of individual researchers, to further propose and legitimate VET research themes in the light of European integration, and to propose policy measures and action? 

How did, or does, E&T research help in designing national strategies in preparation towards EU enlargement - among the Member States? Which LRP developments take place due to EU enlargement, which ones are related to globalisation (e.g. GATS)? Are national educational regulations impediments to smooth EU enlargement? Are there also examples for activities by firms/learning organisations at the national level? Are there examples for activities by the Third Sector (Social Partners, Civil Society, NGOs, Citizens)? How do Member States live up to the Lisbon summit and its resulting agreements to prepare for the Europe of Knowledge? Which barriers and challenges can be identified for individual EU countries? Were different education sectors affected differently from EU integration?

 



2nd PAPER
Linking lifelong learning to work based training - LLL and industrial relations: 
In what manner are collective bargaining systems affected by national LLL reforms?
Most policy documents on lifelong learning, learning-related policy reforms, and the Learning Society stem from the desks of the European Commission. The degree of political, economic, and social integration influences the course and speed of integration of LRPs at national and regional levels. In contrast, educational traditions in all Member States will continue to have their specific shape, and will resist EU integration, and integration of learning patterns, institutions, and regulations. The bridges or cleavages between the actions of different actors will result in expected and unexpected results, which create a new reality. 

Initial research questions

Which national policy measures focus on learning-related policies, and on the introduction of the learning society? What is their impact, and which obstacles are encountered? Which are the research findings and experiences that have been made at regional and national level about the European Dimension of VET/LRP? Which bottom-up learning initiatives are being undertaken to balance and support EU Policies? What is the relation between EU education policy and national education policy (or “are EU policies already national policies”?) and vice versa? What is the potential of “subsidiarity in LRPs” as a national political principal in the light of the EU integration? Which innovative examples for policies and strategies for LLL by national and regional governments can be mentioned? How are they implemented, and to which degree? Were there influences on the way of teaching and methods of education stemming from EU integration and programmes? Which national reform steps to promote LLL comply with the needs of learners and national interests, and at the same time encourage labour mobility across Europe? What are the relation and division of competencies on LRPs between the regional and national levels, and between state and non-state actors? Are there new actors or institutions at the national level to deal with lifelong learning and the emerging learning society, and what are their role, success, deficiencies, and impact? 


3rd PAPER
Main Actors In The National Action Plans On Employment. Who can bring forward the education and training dimension of the NAPs? 
(A review of the evaluations of NAPs from an Education & Training perspective).
National education and training systems need to have a firm and immediate grasp of labour market developments, in order to know where employment is feasible. Going beyond these notions of employability, Simons, Duffy and van der Linden (2000) describe new outcomes needed for new learning (defined as new learning outcomes, new kinds of learning processes and new instructional methods that are both wanted by society and stressed in psychological theory): thinking competences, learning competences, and collaboration competences. Finally, the question was raised, if employability (as promoted as a learning objective by the EU) is nothing else than exploitation, which as an educational goal falls short of broader definitions like mooted by the Council of Europe, including individual development and democratic citizenship (Birzea, 2000). Moreover, most knowledge remains tacit if it is complex or variable in quality (Lundvall and Borrás, 1997). 

Initial research questions
How is the policy goal of employability translated into national educational and training provision? Is employability discussed and disputed as a policy goal? Is there a national discussion on the dilemma of ever more specialised skills requirements against the provision of broad core skills? Is there evidence in Members States that the focus on employability has any co-relation with actual employment figures? How are sectors being selected, and which mechanisms exist to revise these choices? On the basis of what information are sectors seeking further employment being identified? How can education policy with its years-long cycle react to short-term labour market developments? Is employability – and employment – a sufficient answer of the education system to the needs of contemporary citizens to adapt to a changing economy and society? How can learning related policies and their provision move beyond mere employability and competitiveness? 


4th PAPER
National LRPs and measures exacerbating/preventing in/exclusion

Not all citizens in all Member States – and in particular not all economic sectors or groups of the labour force – are willing, capable or have the opportunity to engage in lifelong learning. If lifelong learning creates the basis for employment – those that do not learn all their life are excluded. At least, it shifts the status of being excluded from some parts of the population to others. Rather than solving the problem of exclusion from the labour market, the “solution” of lifelong learning creates different, or new, exclusion. This is particularly the case when economic objectives are emphasised (Field 1998), when new technologies are required. In the context of active citizenship based on the promotion of the individual’s capacity to participate effectively in social, cultural, economic and political processes within a learning society, policy actions (at national, regional and the enterprise level) have been undertaken as accompanying socio-educational and professional inclusion/re-inclusion measures (Dif, 2000). Moreover, (lack of) education and skills is only one of many reasons for (in)exclusion. Finally, exclusion of certain age groups or social exclusion of minorities is sustained in the learning society, as is observed for example, in Spain for the elder (Ballestero Díaz, 2002).

Initial Research Questions:

Which divergences exist between Member States and within Member States in terms of exclusion? How does exclusion related to the cleavage between cities and rural areas? Which population groups are excluded from lifelong learning in the Member States? What role does education play in the re-integration of those excluded from the labour market? Does education for the excluded provide the necessary skills to gain employment in the new sectors with skills needs? Do learning related policies know which factors cause exclusion, and which education can combat exclusion? How is this information obtained, updated, reviewed? 
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3. Methodology


The author of an essay should bear on national and cross-national literature, reviews, and relevant projects covering as many as possible member states and language zones of the European Union. This literature review should serve as a starting point of the essay preparation. It should then

· use secondary sources (research and data),

· critically reflect on theories, concepts and research findings from the perspective of Member States,

· analyse the research questions from a European perspective,
· come up with identification of major controversies and phenomena specific for member states and their educational systems,

· identify key questions for further research and policy design.

4. Working procedures

Interested experts shall present the detailed outline for the essay, including main hypothesis and research questions, specification of geographical coverage, working methods, literature already reviewed and to be reviewed, eventual experts involved into cooperation, etc. The Domain leader and the Steering Committee (SC) of the project shall evaluate it and make further recommendations.
The conditions for essay writing are set by guidelines (see Annex 2). The length of the essay is estimated as about 25 pages, although in principle the length is not limited. Ideally papers would be co-authored by authors from different countries. 
Presentations at the workshop should last a maximum of 45 minutes with ensuing discussion and comments for the written version. A ½ page abstract is to be submitted as an input for the Policy Brief, to be discussed in the Policy Focus Encounter (see agenda).
The essay remuneration of 2000,- € is laid down by the Sub-contract (see Annex 3) and according to EURONE&T procedures.

5. Deadlines
Detailed outline of the essay 



20 March 2003

Selection of authors and conclusion of contracts

5 April 2003

First draft of the essay submitted for comments:

15 May 2003

Half page of input to Policy Brief



31 May 2003

Presentation and discussion of the draft 

with the network in Oslo:



19 –20  June 2003
 

Final version submitted:



31 July 2003

Annex 1: EURON&ET Domain 1 Framework Paper

Annex 2: EURON&ET Transnational Essays Guidelines

Annex 3: EURON&ET Sub-contract model 








�	For more information about the EURONET thematic network, including the project and domain framework papers, see also � HYPERLINK "http://http://www.learningpolicies.net" ��http://www.learningpolicies.net�.


� According to the over-all EURONE&T Framework Paper, “the “the term 'policies' is understood to stretch from 'intentions' to concrete measures of implementation. 'Policies' are represented by laws, government programs, constitutions, decrees, whereas 'measures' are actions that put these intentions into practice (in various areas, to various degrees). EURONE&T aims at reflecting and mapping ‘learning related policies’ with respect to both aspects of the term”.


�	The term ‘learning related policies’ (LRP) has been chosen in order to include policy fields that relate to learning but that are not usually covered by the somewhat more narrow concept of ‘education and training policies’. Thus labour market policies, education and training policies, and science and technology policies are considered “learning related policies” since all these policy fields are affected by and contribute to the aim of creating a European learning society (Kuhn, Weidemann, 2002).


� Authors may well wish to choose the definitive essay title themselves.


�	1st stage: Australia; Austria; Canada; the Czech Republic; Denmark; Finland; Germany; Ireland; Korea; Luxembourg; the Netherlands; Norway; Spain; United Kingdom, 2nd stage: Bulgaria, Cyprus, Estonia, Latvia, Lithuania, Malta, Slovakia, Slovenia.


�	The essay shall be presented at the plenary workshop of the EURONE&T network organised by Domain 21 in Cesky KrumlovOslo. The expert in charge of essay preparation shall take the commitment to participate in the workshop and to present there the essay. The travel expenses of the expert shall be fully covered by the project.





�	For more information about the EURONET thematic network see also http://www.learningpolicies.net.


�	In the Memorandum on Lifelong Learning issued in 2000 one of the six key messages is one focused on “Rethinking guidance and counselling”.


�	Domain 2 particularly concentrates on candidate countries undergoing the process of transition (Bulgaria, Estonia, Czech Republic, Latvia, Lithuania, Hungary, Poland, Slovakia, Slovenia, Romania). Taking into account natural language limitations, it is assumed however that the author shall cover as many CEEC as he/she can. It is, however, possible and welcomed to cover other, non-candidate, CEEC (e.g. South Eastern European countries, NIS countries) as well as other non-CEE candidate countries and EU member states for the comparative, contrasting, purposes. The exact countries/languages covered shall be specified in the essay outline by the expert.





